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Chapter 1 
CONCEPTUAL FRAMEWORK OP THE STUDY 
For effective social interaction and personal develop-
ment it is of utmost importance to be aware of oneself. The 
self is a basic factor in the formation of personality and 
in the determination of behaviour. It is the person's inner 
world. An individual who is aware of the inner core of his 
personality, is able to express his potentialities and acts 
according to the laws of his being. He can participate in 
the affairs of life creativ<iA>^ . On the other hand, if the 
individual is not aware of his self and his inner being is 
denied or suppressed, then, he tends to lose imaginative 
spontaneous and intuitive way of life. He feels insecure and 
seeks an escape from his subjective reality. He is estranged 
from his real self. His real self becomes a feared and 
distrusted stranger. This alienation from the real self is 
because he is detached from self and in the words of S. 
Kierkegaard (1955), "by seeing the multitude of men about 
it, by getting engaged in all sorts of worldly affairs, by 
becoming wise about how things go in the world... a man 
forgets himself... does not dare to believe in himself, finds it 
too venturesome a thing to to be himself, for easier and 
safer to be like others, to become an imitation, a nxomber, a 
cipher in the crowd...". 
When the individual is not aware of his self as the 
centre of his world, as the true originator of his act, he is 
not able to adjust with his self, with his lack and limita-
tions, he gets scared to accept it and tries to defend hts 
self through defence mechanism. His self becomes infantile 
with its Island of ignorance, and becomes an imperfect 
socialized dependent* self-awareness authenticates creative 
self-expression. 
In order to achieve awareness to self, it is important to 
know what we mean by self, otherwise it remains a vague term 
which is either equated by ego or personality. Self is a 
content of awareness, it has no reality apart from awareness. 
Definition and Conceptual fortnulation of self 
Many psychologists defined the self as an individual's 
perception of himself as an existential entity, which is 
unique, self regulative and unified. 
From the very beginning a child has a streak of indivi-
duality of his own and as time passes he becomes increasingly 
aware of himself as a separate being. That which we call the 
self comes into being as the child with all that is inherent 
in his make-up comes to grip with the experiences of life. 
The self as it finally evolves constitutes a person's 'inner-
world' as distinguished from the 'outer-world' consisting of 
all other people and things. It is a composite of thoughts 
and feelings which constitutes a person's awareness of his 
individual existence^ his conception of who and what he is. 
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'William Janes (1902) has said that a person's self is 
the "sxm total of all that he can call his". It includes 
among other things, a system of ideas, attitudes, values and 
commitments. It is a person's total subjective environment 
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and to Howie (1946) a distinctive "centre of experience and 
significance". The self is the individual as known to the 
individual. It is that to which we refer when we say 'I'. It 
is the custodian of awareness; it is the thing about a person 
which has awareness and alertness. Sullivan (1947) , therefore, 
views it as a 'system'"which notices what goes on, and... notices 
what goes on in its own field." 
The self is both a knower and a thing that is known, a 
perceiver and a thing perceived. As a knower the self, accord-
ing to Wenkart (1950) is able to take a panoramic view of 
the total personality. Lecky (1945) therefore, has described 
the self as the 'nucleus of personality'. It provides a nucleus 
on which, and in which and around which, experiences are 
integrated into the uniqueness of the individual. In the 
process of experience, the healthy self adds, assimilates, and 
integrates within its own system that which is essential and 
authentic, while renouncing what is "ionessential, strange 
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and harmful". Both Wenkart and LecJcy consider the self as 
the core of personality, that unifies and organises the 
different aspects of personality. 
8 
Freud's Psychoanalytic theory also contributed to the 
widespread concern with self. He used the term ego in a 
highly restricted sense as a portion of self. 
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Jersild (1960) was of the view that "Self is a composite 
of a person's thoughts and feelings strivings and hopes, fears 
and fantasies. As views what he is, what he has been, what 
he might become, and his attitudes pertaining to work." 
According to AEport (1961) •'•^  the self "is the warm, 
central, private region of ons's life, as such it plays a 
crucial part. It is some kima of core in our being." 
Gergen (1971) like Allport,has defined self as a "set of 
core feelings or perceptions the person has about himself which 
demand reverence because they uniquely distinguish from others". 
The term 'Self* as defined by the above psychologists in 
different ways, is defined as a sort of organizing agent, as 
the sense that aua individual has regarding his existence and 
personality, of his worth, role and position. Those aspects 
of characteristics of the individual which are peculiarly his, 
which give a sense of unity to his personality have been 
variously designated as the "Self" by William Janes, "the 
self system" by Sullivan, "the ego" in a restricted sense by 
Preud, the "nucleus of personality" by Lecky and "the Proprixom" 
by Allport. The self.according to these psychologists can be 
regarded as the core of personality. Personality is an inte-
grated pattern of responses, trials and tendencies, but self is 
the unifying agent which brings about organization in various 
diverse aspects of personality: it represents a unity between 
the social and individual subjective and objective aspects of 
personality. 
The self is seen as that portion of the individual's world 
of experience with which he is identified and which he perceives 
to be within his control. As the individual matures, his 
reactions become organized into a pattern, which we call the 
self structure,or self concept. Now let us examine the concept 
of self as distinguished from self. 
The concept of self which has got fundamental significance 
in theoretical work of psychologists preferring phenomenological 
point of view, may be defined as an individual's perception of 
himself, a composite of many psychological states, impressions 
and feelings. It includes the impression he has of his body, 
the image he has of his physical appearance and of tangible 
properties of his person. In brief it may be asserted that 
the concept of self serves as a frame of reference for the 
individual to relate himself with xjiiei»aafl- -others to himself. 
In order to understand the concept of self, it is essential 
to discriminate within the various dimensions of self. 
First we have the basic self concept of an individual 
which provides him identity, it is the individual's perception 
of his abilities, desires, capacities, his values, beliefs and 
aspirations and his status and roles in the outer world. This 
is his concept of the kind of the person he thinks he is, it 
may or not be in exact conformity of what he really is but 
what he thinks he is. 
Secondly there is the transitory perception of self, which 
an individual holds at the present time. This view may be 
influenced by the mood of the moment or by some recent experience; 
it is a transitory attitude. This dimension may include a 
negative view depending uponthe experience — a picture of the 
kind of self the person fears he is. 
Thirdly there is the real self. This is the self the 
person really is whether he perceives it or not, it is his 
real self consisting of his values, attitudes, weaknesses, 
pitfalls, emotional make up, aspirations, etc. As long as 
he acts according to his own inner desire of self and does not 
alienate from his self he is more closer to his real self. 
Objective reality does not affect him, and he is more satisfied 
being closer to his real self, and is not prone to social 
pressures. His overt actions are not detached or inconsistent 
with underlying conceptions of self, and he does not have the 
loss of feeling as an organic whole or alienation from the 
real self. 
Fourthly is the ideal self. The kind of person the indi-
vidual hopes to be, or would like to be, this may not be accord-
ing to the actual potentialities but depends upon the individuals 
level of aspiration, in relation to his ability and opportu-
nities for self realization. If the ideal self is set too low, 
it may be destructive of self-esteem, as the individual compares 
himself with others who had have higher aspiration and have 
achieved much. "If the ideal self is set at an unrealistically 
high level he may experience continious frustration and be more 
prone to feelings of depression than if there were less 
12 discrepancy between the self perception and the ideal self." 
The ideal self is derived in many ways. According to 
13 Havighurst and MacDonald (1955) the development of the ideal 
self goes through an early stage of identification with a 
parent or parent substitute, an intermediate, somewhat un-
realistic and glamorous stage, cxnitted by some children, and 
a stage of identification with an attractive young adult or an 
imaginary character who has a combination of many admirable 
qualities. 
The last dimension is the social self, this is the self 
the person thinks others see it. The original sense of the 
mm is made up largely of the attitudes, words, gestures, of 
others which the child perceives, imitates and responds to. 
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His sense of self is thus a product of other people's 
behaviour toward him, G.H. Mead indicated that we achieve 
a sense of selfhood by acting toward ourselves in much the 
same manner in which we act toward other people. When we 
do so we are said to be "taking the role of the other toward 
14 
ourselves". We absorb ourselves so much with the social 
norms that we look at ourselves from the social angle. This 
does not mean that we cease being ourselves. Rather, we 
assxime a dual perspective, simultaneously, one is the subject 
doing the viewing and the object being reviewed. In imagina-
tion, one steps out of oneself, so to speak into the position 
of another and looks back upon the self from this standpoint — 
'a reflexive process'. VJe respond to ourselves in the same 
way in which other people might respond to us; this is in 
extreme cases when we separate ourselves from ourselves when 
15 
we become socially oriented. The self, says Mead, 1934 in 
all its aspects, is predominantly a social product. 
All these dimensions namely the basic self, the transitory 
self, the ideal self, the real self and the social self are of 
great significance because they guide and in many instances 
determine an individual's awareness of his self and behaviour. 
Self awareness is consciousness of self.lt is a common 
experience of mankind. It is awareness of oneself by oneself 
and an awareness of oneself as an object of someone else's 
observation. Awareness is a discriminating activity of the 
individual. It means that every individual roust know his own 
identity in his worldly situation without being suppressed by 
his social traditions, political conditions and religious 
or moral taboos. Self awareness enables an individual to 
choose his own way of life and become responsible for his 
choice. It is the individuals consciousness of his distinctive 
characteristics, his abilities lack and limitations. 
16 Sartre says that man becomes oneself when he is aware 
of his self, he has to be conscious of his essence that is 
what am I and secondly how am I related with other things of 
the world. 
Self awareness is a growth process which begins during 
infancy and early childhood and continues till death. It 
develops when a child is abxc to make distinction between self 
and non-self between his body and the remainder of the 
visible environment. The young infant is not aware of himself 
as a self. He does not separate the "me" from the rest of the 
world, and it is precisely this separation that is the pivot 
of later life. He begins life as a part of his mother's body. 
It seems probable that awareness of his body a common core 
about which self reference becomes organised, although later 
on distinguishes from the physical body. 
The child sees portions of his physique as common factors 
in all his experiences. He has muscular and organic sensations 
as part of all his activities, and his feeling of pleasure and 
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pain specially in the early years are associated with definite 
bodily sensations. For the early experimentalist Wilhelm Wundt, 
the notion of self largely referred to the person's experience 
of his own body — "self feeling or self-awareness was 
primarily awareness of muscle tension of other internal 
17 
states." 
A feature of the developing self is increased awarness of 
personal properties and resources. The child gains in awareness 
of the parts of his body and the limits of his reach. He 
probably also at a fairly early age recognizes the press of 
inner wants and needs as distinguished from conditions that can 
gratify or deny the gratification of such needs. Sooner or 
later he realizes that there is a clash or at least a difference 
between his wishes and wants and the wants of others, in other 
words/ he is aware of his desires and the desires of others. 
Thus he first learns with the people in his family, in his 
primary society of parents and siblings. The first views of 
life which he formulates make up his life style, and this 
life style according to Adler is highly personalized subjective 
system. 
An understanding of child's purposes and goals offers 
an insight into the style of life or self awareness. All the 
child's actions are the result-^ of this general life style 
which is based upon an evaluation of self and society. The 
child's evaluation of self,his position and its awareness gives 
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unity to his personality. 
Self awareness becomes more complex and developed when 
the child comes into contact with others. His relationship 
with other people influences his growing powers of perception, 
his abilities to imagine, to form large and comprehensive 
concepts, to appreciate values and commitments and to take a 
stand for or against. He is able to distinguish between people, 
and things, between himself and others. He notices that things 
from the outside would can act upon him, that there is a 
difference between his experience and the particular happening 
which makes him feel as he does. He also recognizes differences 
between his own purposes and intentions and the intentions of 
others, who deliberately or unknowingly further or oppose his 
intentions. We can therefore rightly say that self-awareness 
comes to full focus when the individual makes certain inter-
personal relationships and he experiences himself as a 
continuing unity in a changing environment. 
The impact of social relationships on the development of 
the self and its awareness has been emphasized in recent 
writings by Karen Homey, Harry Stack Sullivan and their 
followers. The concept of interpersonal relationships is the 
central theme of Sullivan's theoiry of personality and this 
would be at the heart of anything that could be done to promote 
healthy self-development. According to Sullivan (1953), the 
self is made up of "reflected appraisals" of "significant others" 
12 
in the child's life."'-^  
The earliest experiences which influence the development 
of the self are experiences with people. Social interaction 
does much to furnish the basic repertoire of concepts used by 
the person to understand himself and to guide his conduct. 
Each person's self is something individual yet it has a 
social origin/ this is because man cannot affirm his self if 
he does not believe in others. He attains primary notion of 
his self through the relationship of others, he realizes his 
being primarily through active participation in the world 
rather than by his separation. With this establishment of 
•others' the indiviaual's own behaviour includes "role-
19 taking and role-playing," 
Carl Rogers (1959) has said that the self concept is ... 
20 
"a self as it is seen by the experiencing person." To him 
there is no reality beyond human perception. The concept of 
self is the concept given to man through his perception of 
himself. The self in his theory is also differentiated out of 
the perceptual objects of the phencsnenal and refers to the 'I* 
or 'Me'. He states that people are not cehaving according to 
facts as observed by others but according to facts as they 
view them. Therefore, the unique perceptions of the individual 
assists him in the formulation of his decision. Although 
Rogers wses selfconcept but probably what is meant by his 
argument is awareness which comes to the individual through 
13 
his personal experiences in a wordly situation. 
Though Rogers says that awareness of self is achieved by 
the person's total experience with himself, but, it also comes 
through physical surroundings and with his interpersonal world. 
Symonds*(1959) view is also associated with the above. 
He says that "the self indicates all the meanings and evaluation 
that a person has about himself and his relation to the world 
around him- An individual absorbs into and as a part of himself 
all the persons, objects, ideas and ideals, with which he 
21 
identifies himseif." 
Awareness of self is experienced as a concomitant of 
awareness of others, as the individual identifies with others, 
he also differentiates more clearly between self and others. 
As he immitates others and tries out behaviours he evaluates 
their effort on him and on those being imitated; his sense 
of self grows through the combination, closely associated in 
time, of behaving and evaluating. 
In the list of the ablve statement one can say that aware-
ness of self is a product of other people's behaviour towards 
him. This pattern of awareness which he perceives through the 
social angle, is a socialized pattern of self-awareness. 
Both Cooley (1922) and Mead (1934) also emphasize the 
fact that awareness of self is perceived socially. Cooley in 
his book "Human Nature and Social Order" says that the persons 
feelings about himself were seen largely as products of his 
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relations with others, relations that affected him from the 
early years of life, that one's ideas of self are significantly 
affected by what he imagines others whlnk of him. The result 
22 
said Cooley was a "looking-glass" self, one that relfected 
the imagining Appraisals of others. For Mead the child was 
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said to observe the behaviours of "significant others" around 
him, and intimates such behaviour in his play, in as much as 
these others behave in certain ways towards the child, he 
begins to adopt these orientations toward himself. 
Leon Festinger's (1954) theory also emphasizes inter-
relationship. In his publication 'A theory of social comparison 
24 processes' he argues that people have a continous need to 
establish the correctness of their beliets and attitudes. When 
there is little valid factual evidence on which to rely, they 
turn to others. Specifically, they compare their own beliefs 
and attitudes about the world with those held by others in 
order to assess the validity of their own position. This reason-
ing has obvious implication for the development of self-
awareness. By being aware he says that we can determine the 
correctness of our attitudes primarily by comparing them with 
the attitudes of others. 
Cooley and Meads, notioh that self conception is a reflec-
tion of others view but it is not possible to have a soxind 
casual connection between others view toward self and self-
conception. There is a difference and gulf by the perception of 
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self by individual himself and perception of individual by 
others. One of the most interesting thing is the extant to 
which the appraisals differ from the person's self-conception. 
Some people see us as much as we see ourselves^ while others 
disagree markedly with our self-opinions. The extent of 
discrepancy between another's view and our own can make a 
great deal of difference in how much our self estimate is 
affected. As the discrepancy is increased/ so is the pressure 
to change one's concept of self. An individual is more likely 
to revise his self-estimate in the direction of the appraisal. 
Appraisals which are positive are more rapidly learned and less 
quickly forgotten than negative appraisals. Human beings are 
hungry for compliments and sceptical of criticism. 
Negative and positive appraisals also affect the esteem 
of an individual. If appraisals are positive, the individual 
will develop self-confidence a high level of self-esteem, feelings 
of inferiority and inadequacy will be few and the individual 
will be able to see himself realistically and will have little 
compensatory belaviour of a defensive sort such as shyness and 
withdrawal. On the other hand Negative appraisals give the 
individual feelings of uncertainity, inadequacy, and inferiority 
and makes him use many defense mechanisms, and his self-esteem 
is lowered. 
If the individual's esteem is enhanced then he is not 
an anxious person and there is no disorganisation of self 
16 
strticture and he does not lead to a break down of defences. 
He will draw a positive picture of his self, and will he aware 
of his positive picture. This awareness of self enables him 
to be self-sufficient and self contained. He is governed by 
inner laws rather than by social and environmental factors. 
These are the lav/s of his own inner nature, his capacity and 
talent, his creative impulses, his need to know himself and 
to become more and more unified, aware of what he really is. 
Such an individual also develops a well-formulated self-
concept, which takes into account the realities of the 
complex world, in which the individual lies, assists him to 
feel secure within his environment, accurately assesses his 
areas of personal strength and weaknesses, and makes logical 
decisions based upon his assessment. He neither over-
estimates nor does he xinder-estimates himself. He is the 
one who has the balance between perceived-self and ideal-self. 
He sets his goals and aspirations in congruence with reality. 
A self-aware person solves his problems independently. 
He can be »een himself and by himself. He can be seen 
uniquely as if he is the only member of his class. 
Maslow (1962) believes that self-awareness is the sign 
of healthy, and self-aware person is independent, autonomous 
and self directed. He is growth-inafeyated and in Maslow's 
25 term a "self-activalizing person* •^. He further says that 
such a person is able to face the real problems of life. He is 
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amused by the short-cardngs of his nature instead of trying 
to deny them. He shows superior perception of reality, 
increased acceptance of self of others, and of nature, increased 
autonomy and resistence inculturation, richness of emotional 
reactions. He fully expresses himself and does what he 
pleases. 
According to Rogers a self aware person is a fully 
functioning person. He seeks to be what he is and takes the 
consequences which follow there from. When he does this he 
feels that his external hehaviour expresses his real self. He 
trusts himself. He is open to experience, does not blot 
out thoughts, feelings, perceptions and memories which are 
unpleasant. 
For Eric Promm a self-aware person is able to love himself 
and is able to establish loving relations with other persons. 
He uses his reasons to understand the world and is able to do 
productive work. He feels himself with his powers and these 
powers are not alienated from him. He also realizes the poten-
26 
t i a l i t i e s inheren t in him. 
Now we come to the conclusion t h a t being aware of one ' s 
own se l f and knowing tha t other people are aware of him are a 
means of assur ing himselfi t h a t the ind iv idua l e x i s t s and a l so 
t h a t they e x i s t . 
I f a roan i s not two-dimensional ( Individual and Spcial) 
having a two dimensional i d e n t i t y e s tab l i shed by a conjuction 
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of identify for others and identity for oneself, if he 
does not exist objectively as well as subjectively but has 
only a subjective identify for himself he cannot be real. 
From the interactions with other people exist some of the most 
significant experiences in life. Some people elicit affection 
and trust, some arise in a person resentment, anger, jealousy 
or rudeness, others stimulate, in them creative achievement, 
that can never find expression in the absence of social 
contacts. In the process of looking at and into others the 
individual begins to appreciate his strong points and is 
willing to consider his i-feak points. 
If appraisal is positive then he forms a healthy personality 
and if negative the individual goes for defense. He is dependent 
on others for his requirements and needs and further distorts his 
personality. 
Self awareness enables an individual to form a self-
concept which, at any given time, is based on the individual's 
real self. He has no vested interest in believing anything 
about his own motives or actions-which is untrue. He can 
acknowledge to himself and to others (if need be) all of his 
feelings, wishes, fantasies, needs and experiences. He is 
responsible for his success and failures and he does not 
reduce tensions (which arise in a particular situation) through 
defense mechanisms, which permit the individual to protect his 
self-esteem and faulty view of life. He becomes a fully 
19 
functioning person and can be a creative person too. 
HYPOTHESES 
In specific terms the following hypotheses are framed: 
1. There is significant difference between high and low 
self awared students on intrapersonal perception. 
2. There is significant difference between high and low 
self awared students on interpersonal perception. 
3. High self-awared students will differ significantly 
on interpersonal perception and intrapersonal perception. 
4. Lov/ self-awared students will differ significantly 
on interpersonal perception and intrapersonal perception. 
Outline of Procedure 
1, Sample - Sample of the study will consist of 100 adoles-
cent students of Class IX and X, selected from a Aligarh 
Muslim University School*, i.e., S.T. High School and 
Zakir Hussain Higher Secondary School, Aligarh. 
2. Method of Analysis 
i) To measure the degree of self-awareness, a multi-
dimensional inventory of self-awareness constzructed by Sajida 
Zaidi will be utilised. 
20 
ii) To know interpersonal perception and intrapersonal 
perception, a sociometric technique constructed by Sajida 
Zaidi will be used. 
iii) The groups of low and self-awared students will be 
formed on the basis of mean + 1 SD technique and 't' values 
will be calculated to test the hypotheses. 
21 
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Chapter 2 
REVIEW OF RELATED STUDIES 
In the literature of the last decade, a nximber of 
empirical studies may be identified which have same bearing, 
either direct or indirect on the present study. Such studies 
act as a path finders for the present work. They enlighten 
the investigator about the present status of her problem, that 
has been done in that area and what still remains to be done 
and what challenges are likely to be faced by the present 
researcher in conducting the study, they also provide a source 
of comparison of her own findings with findings of the earlier 
researchers. It was with these points in mind that the related 
literature is reviewed; only highly related studies have been 
reviewed,in good detail, whereas studies that have some 
Implicit effect on the present study have been briefly mentioned. 
Researches on self-awareness, self-concept and self-
acceptance date back to Rogers. Though phenomenological 
researches on self start with Re.my (1948), Snigg and Counts 
(1949), Sullivan (1953) and certain practising clinicions, 
but major portion of researches is based on Rogers theory of 
self. The findings of some important studies are given below. 
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Videbeclc (1960) through his study administered on 30 
students demonstrated that appraisals reflected from others 
determines one's conception of self. He hypothesized that if 
reflected appraisals is important in moulding self-conception 
subjects receiving the positive evaluations should rate 
themselves as more adequate/and subjects receiving critical 
appraisals should show a reverse effect. The results of the 
study showed substantial support to the initial proportions. 
Subjects who received a positive appraisal, showed a general 
increase in their feelings of self-adequacy/ and subjects who 
received a negative appraisal, revised their self-estimates 
in a negative direction. 
Another similar study was conducted by Deutsch and 
2 
Soloman (1959), They hypothesized that the more positive 
the appraisal we receive from another, the greater our 
attraction for him. In this study subjects worked together 
in groups to complete a difficult task. At random, half the 
subjects received information that theirs had been one of the 
most outstanding contributions (success condition), while the 
other half learned that they had turned in the poorest perfor-
mance in the group (failure condition). Although each subject 
received this information privately, he was led to believe that 
the others also knew of his rating. This manipulation was 
designed to create two groups, one with a temporary feeling of 
enhanced self-esteem and the other with a diminished regard 
for self. 
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Each subject then received a written evaluation from 
one of the other team members. By design, half the subjects 
in each of the above conditions received a positive evaluation. 
The fictitious team member praised them and said that he would 
be glad to have them on the team again (positive appraisal 
condition). The other half of the subjects received negative 
appraisals, wherein the team member criticised their performance 
and said that he would not like to have them continue on the 
team. The major interest of the experiment was how attraction 
was affected by acceptance or rejection in states of high or 
low esteem. Results of the study showed that subjects who have 
succeeded (high self-esteem) are much more attracted to the 
person who appraises them positively than they are to a 
critic, and subjects who have failed (low self-esteem) are more 
attracted to the critic. 
A study of Jourard and Remy (1955) attempted to investi-
gate relationships between parental attitudes, self-attitudes 
and security. The aim of this study was to explore the 
hypothesized relationships among parental attitudes, self-
attitudes and security. The study was^administered on 99 under-
graduate students of Emery University in which 51 subjects 
were females and 48 males. The age range of the group was 18 to 
28 years with a mean of 21.5. Each sxibject ccMnpleted 4 scales — 
3 being identical; Body Cathexis (BC), Self-cathexis (SC) forms 
and one being Matiow's Security and Insecurity Inventory. This 
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study showed that self-rated cathexes for the body and the 
self and the measures of personal security were inter-
correlated to statistically significant degrees. This clearly 
shows that negative self appraisal and perceived negative 
parental appraisals of the body and the self are correlates of 
psychological insecurity and vice versa. 
G.H. Mead (1934) in his studies found that the original 
sense of the 'me' is made up largely of the attitudes/ words, 
gestures of others which the child perceives. His sense of 
self is thus a product of others behaviour toward him. 
The above cited studies clearly indicate the fact that 
appraisals reflected from others have a direct influence on 
one's concept of ones own self and awareness of self. They 
show how positive appraisals help in developing a realistic 
useful picture of self. This is one approach of indicating 
it 
self-awareness and the other approach is that/is related with 
one's consciousness of self and knowledge of self irrespective 
of others opinion about them. These studies are therefore, 
relevant as they throw some light on awareness. 
Friedman (1955) found that neurotics have a far greater 
discrepancy scores on the self-accepting tests. The tests 
yield such findings,i.e., self-rejecting people are more 
insecure, more depressed and rather cynial than self-accepting 
people and that self-accepting people are more ambitious. 
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Similar tests on acceptance were conducted by Marshall, 
R.J. (1958)^ and Reese (1961-62).^ 
Marshall found in an experimental study that a negative 
shift in self acceptance followed unfavourable reactions by the 
peer group though no change followed favourable reactions. 
Reese aimed at studying relationship between self-acceptance 
and sociometric choices. The subjects were 507 children from 
the 4th, 5th and 8th grades. He used Lipsitt's (1958) self-
concept and ideal-self scales to measure the self-acceptance 
and two sociometric scales to measxire sociometric choices. 
The analysis of the data revealed that: (1) acceptance 
of others and acceptance by others and acceptance by best 
friends were curvilinerly related self concept scores, that is 
highest acceptance in group with moderate self-concept scores 
and lowest acceptance in the group going with very high and 
very slow self-concept scores. (2) The trend were not sig-
nificantly different in different grades or sexes. (3) 
Acceptance by others was more strongly related to self concept 
than was acceptance by best friends. (4) The sociometric 
measures were not significantly related to the discrepancy 
between self concept scores and ideal-self concept scores, 
suggesting that the discrepancy scores obtained by subtraction 
may not be a valid measure of self-acceptance. 
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Another similar study was made by Helper, M.M. (1958) , 
the aim of which was to ascertain the relationship between 
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parents evaluation of children and the children's self-
evaluation. In this study independent assessment of self-
evaluation in a group of 74 children of 8th and 9th grade 
and evaluation of the children by their parents was made. 
Further twp^self-evaluative measures, labelled (1) self-
favourability and (2) self-acceptance were derived from 
ratings by parents of 51 of these children. Helper found that 
the measures of favourability and acceptance had adequate 
reliability, correlations, between the tv/o variables were 
low in both parents and children, but the results of the 
study clearly show a positive relationship between parental 
evaluations of the child and the child's self-evaluation. 
Fey (1955) made another study. He tested 58 medical 
school students with a series of inventories. One valued self-
judgement and gave a score for self-acceptance, another estimated 
how much the person accepted others, and the third, how much 
he believed other people accepted him. The correasations were 
all positive; self-acceptance agreed with acceptance of others. 
Other investigators Mclntyre,( 1952.), Grandall and Balugi, 
(1954) have reported similar observations. It thus appears 
that the person who approves of his own attributes also 
approves of other people. We cannot, however, be sure which 
percept is the original, the self or the other. It could 
very easily happen that the child first learns to like others, 
and transfers his attitudes to himself; or it could be that he 
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perceives undesirable attributes in himself and projects 
than into others. 
Studies of acceptance reveal the fact that acceptance is 
the result of awareness. People who are aware and conscious 
of their ownselves are also aware of others, they understand 
others better, approve of then and accept them. Awareness of 
ones own self leads to awareness of others. The above 
studies of acceptance are therefore, relevant as they throw 
some light on awareness. 
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Gergen (1965) conducted a study, which attempted to 
concentrate on the persons esteem for self. Female s\ibjects 
were interviewed by an attractive girlsa few years senior to 
them. During the interview it was the subjecf^s task to rate 
herself along a variety of dimensions. The interviews subtly 
showed signs of agreement whenever the subject rated herself 
positively and signs of disagreement whenever the subject 
rated herself negatively. Prior to the interview half the 
subjects were instructed that the interviewer would simply be 
practising a set of interview techniques and all her behaviour 
was prescribed for her (impersonal condition). The remaining 
half of the subjects were told that the interviewer had few 
instructions as to her behaviour and that it was her task to be 
as honest as possible during the interview (personalistic 
condition). Both before and after the interview all subjects 
were given a "bast of self-esteem and told to evaluate 
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themselves as honestly as possible. 
The results of the study showed that subjets who received 
the impersonal appraisals showed little increase in self-
esteem as a result of the interview, on the other hand subjects 
who received the personalistic approval showed a strong 
increase in self-esteem. In other words, persons are more 
strongly affected when others appear sincere, uncalculated, 
and attuned as individuals. 
The above study tells us about true awareness. It shows 
that an individual's view of self is strongly influenced, if 
others communicate things to him, being truly aware of him as 
an individual. 
Carl Rogers, Monte D. Smith and J. Micheal Coleman (1978) 
made a study which suggests that the self concept can best be 
understood within the context of the persons immediate social 
environment. They concluded that the self-concept is contructed 
on an edifice of social comparisons, the process by which the 
individual develops and maintains self regard,is critically 
dependent on the social group in which the individual resides. 
This study tested the hypothesis that the relationship between 
academic achievement and self-concept is manifest most clearly 
within the context of specific social comparisons. The 
results of the study strongly supported the hypothesis. The 
child compares his or her own level of achievement to the 
achievement levels of others in the classroom and to the 
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extent that the results of such comparisons are favourable 
his or her self-concept is enhanced/ but if the comparison 
is unfavourable his or her self-concept may be diminished. 
Another study showing the effects of comparisoi) on self-
conception have been demonstrated in an experiment carried 
out by Morse and Gergen (1967) . Thus, study is particularly 
worth our attention because it is one of the few that has 
also shown how individual differences in consistency orientation 
affect changes in self-conception. It was further hypothesized 
that differences in consistency orientation would also affect 
the degree of self-esteem change. Specifically it was 
reasoned that subjects who were inconsistent as measured by the 
scale would be more apt to shift in self-esteem level. They 
would be more flexible in accepting different ways of viewing 
themselves. Consistent subjects, it was felt, would be less 
able to incorporate new and potentially inconsistent informa-
tion into their coherent self-view. The results of the study 
showed that there was mean change in self-esteem for both high 
and low consistency subjects. Subjects characterized by high 
consistency in their self view were more susceptible to the 
effects of social comparison. The result further suggests that 
ones level of self-regard may vitally be affected by the social 
surroundings in which he happens to find himself. 
Choderkoof (1954) too made an important study. The 
aim of an investigation by him was to study the point of view 
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that the degree of defensiveness and its perceptual consequences 
would be the same if the individual's perception of environment 
or his perception of himself were taken for examination: both 
would be related to adequacy of the individuals personal 
adjustment; his hypothesis that the greater the agreement 
between the individuals self description and objective descrip-
tion of him, the less perceptual adjustment?; further, the 
more adequate the personal adjustment of the individual the 
less perceptual defense he will show. 
The findings of Choderkoff supported the above-mentioned 
hypothesis is that adequate adjustments results agreement 
between individual's self-description and his objective 
description. 
These studies conducted by Rogers, Smith, Coleman, Morse 
and Gergen and Choderkoff show that social environment changes 
one's concept of self and that both objectives and subjective 
awareness of an individual leads to better adjustments. 
To summarize the findings of the studies reviewed in this 
chapter regarding self-concept, self-acceptance and self-awareness< 
it could be said that a common element in all these studies 
mentioned above report that "significant others" and "social 
surroundings" have a direct influence over one's awareness of 
self. The present investigation, however, sets out to find the 
relationship between self-awareness and interpersonal and 
inter-»personal perception. 
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Chapter 3 
DESIGN OF THE STUDY 
Human behaviour is very complex and its measurement is a 
highly complicated matter. If not all many errors of genera-
lisations can be avoided if the design of research and methods 
employed are appropriate and correct. In the present study 
an attempt has been made to select methods and procedures 
appropriate to the problem in hand. It was indicated earlier 
that the present project was undertaken to study the extent and 
possibility of relationship of self awareness and others opinion 
about oneself. 
TOOLS USED IN THE STUDY 
In order to conduct the study, two measures were used: 
(1) Self-awareness scale to know the level of self-awareness 
of students of Class IX and X. 
(2) Sociometric technique to know the assessment of others and 
assessment of one's own self-of the same class. 
Description and Rationale of the Self-Awareness Scale 
Theoretical Concept of the Scale - The self awareness scale 
constructed by Sajida Zaidi measures the degree of self-awareness 
It is based on four dimensions/ i.e., self-awareness in relation 
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to others; self-awareness in relation to self; self-awareness 
in relation to parents and self-awareness in relation to 
emotional life. The above mentioned dimensions are described 
in the following manner: 
Self-awareness in relation to others :- An individual can 
have suspiscious on friendly, modest or arrogant attitudes 
towards others. He can also have warm or cold relationships 
with others. In short the context of other persons can 
inspire all possible reactions, attitudes, and emotions in the 
individuals. The degree of his awareness of self can be 
explored by the fact whether he is aware of his attitudes, 
whether they are considered good, approved and morally valued 
attitudes or they are bad negative disapproved and morally 
rejected attitudes. This is found out by measuring consistency 
of self-knowledge of a person in relation to others. 
Self-awareness in relation to self;- This context also presents 
situations pertaining to various aspects of an individual's 
relationship with his own self, e.g., his interests, his aspira-
tions, his thinking orientations, his adjustment with his self, 
etc. The main idea here is also to find out to what extent an 
individuals awareness of his self is consistent. 
Self-awareness in relation to parents :- The principle of self-
consistency is observed in this context. This context draws an 
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individual's attitude towards himself and his relationship 
with his parents and the emotional and intellectual tensions 
or harmony with his parents. 
Self-awareness in relation to emotional life :- While observ-
ing the principle of consistency this context draws from various 
expressions of an individual's emotional life, like the sources 
of his joy, satisfaction, frustration, irritations or elations 
etc. It also draws from an individual's emotional reactions 
towards significant events, relationships and experiences of 
his life. 
Format of Self-awareness Scale 
The self-awareness scale consists of two forms, A and B. 
Eaeh of the two forms is comprised of 36 items in the form of 
simple statements. The 36 statements are more or less evenly 
is 
distributed among all the dimensions of the scale that/the 
above mentioned four dimensions. 
Self-awareness in relation to others, self-awareness in 
relation to self, self awareness in relation to emotional life 
are comprised of 10 statements each, whereas self-awareness in 
relation to parents consists of 6 statements. The same pattern 
is repeated in form B. All the statements of form B are the 
negations of the parallel items of form A. Care however, is 
taken that all the 72 items (36 of form A and 36 of form B) are 
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statements of a positive nature. All items are worded in 
such a way that they do not inspire a negative response or 
their retail value. This approach was very essential because 
it is only if all the items are equally attractive that a 
person would state his disagreement with any item as a result 
of self-knowledge and not as a result of repelling quality 
of the statement. 
The subjects are required to give their responses on a 
three-point scale. In both forms A and B three boxes shaped 
spaces are provided against each statement. Each item of the 
scale has three alternative answere, i.e., agree, somewhat 
agree and disagree, which are written on top of the three 
boxes. The subjects are required to put a tick mark in the 
box which represents the answer of their choice; for instance, 
if they want to express agreement with the statement they have 
to put a tick mark in the right hand space, if they want to 
express little agreement in the middle box and if they want to 
express disagreement they have to put the tick mark in the left 
hand space given in front of the item. The same procedure and 
the same sequence for expressing the choice of their answers 
in form B is followed 
The first entry in the scale on top of the first page is 
the necessary information about the subjects like name, age, 
sex, the vocation and income of parents, education and date. 
The self-awareness scale provides the subject with clear 
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Instructions. The instructions are also given on the first 
page in simple languagesas follows: 
INSTRUCTIONS 
1 There are two forms in this scale. Each form consists of 
36 statements about the everyday life of people. If you 
will read all the statements of the scale carefully and 
give your answers correctly, it will help you in under-
standing of your self. 
2 All the items of the scale are in forms of statements, in 
front of each statement there are three boxes. On top 
of the page is written agree, somewhat agree and disagree 
from right to left over these boxes, for example: 
Somewhat 
Agree Agree Disagree 
Indicate your opinion in each statement by putting your 
tick mark y in the relevant box. 
3 Put a tick mark in the middle box only when you are sure 
that neither you fully agree nor fully disagree with the 
statement. Try to avoid this box as much as possible. 
4 Please do not leave any statement unanswered. 
5 Your responses would be kept strictly confidential, 
therefore, give your opinion without any hesitation. 
6 Do your work speedily,do'nt waste time in thinking your 
ansrwer. 
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7 Write your present opinion in relation to the statement, 
do not bother to write your past or future opinion. 
8 Most of the people complete this scale in 10 to 8 minutes, 
you try to finish your work as quickly as possible and 
return the booklet after finishing your work. 
RELIABILITY 
The reliability coefficient of the scale was calculated 
on the basis of the raw scores obtained by the sample of one 
thousand boys and girls. The method used for calculating 
the reliability was split half method corrected by Spearman 
Brown formula. The reliability coefficient of this scale 
worked out to be .92. This figure shows that the scale is 
highly reliable, 
VALIDITY 
The validity of the scale was ascertained by calculating 
its construct validity. For this purpose intercorrelations 
among the four dimensions were calculated on the basis of raw 
scores obtained by the sample of one thousand boys and girls of 
schools and colleges. The construct validity of this scale 
thus found out to be .85. This figure also indicates high 
degree of construct validity. 
TIME LIMIT 
In scale of this nature specifying the limit is of 
crucial importance. If the time limit is too short,it does 
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not permit a full grasp of the statement before answering 
it. If it is too long it can result in too much considera-
tion of different situations which can hamper the freedom 
and spontaniety of the response which is very essential. Keep-
ing this in view/ time limits were tried out on small group 
of subjects before fixing the present time limit, i.e., 8 to 
10 minutes. It was observed that this time limit permits the 
subject quickly to grasp the matter without too much delay. 
SCORING SYSTEM 
The scoring system of this scale is peculiar to itself. 
Because form B presents an exact contrast to form 'A' and the 
total scores of the individual depends not on the statements 
he selects or rejects JDut trends of his response to each pair 
of item, i.e.. No. I of form A and No. 1 of Form B or No. 2 of 
form A or No. 2 of fona B. etc. Due to this approach, there 
are no items which either positively assert self-awareness or 
positively deny self-awareness. In short they are not right or 
wrong responses. Individuals' obtaining the same total score 
may differ markedly from each other. Even a contrasting 
orientation of such individuals is possible. Therefore, there 
is no specific scoring key which indicates right and wrong 
answers. The self-awareness scale should be scored with the follow-
ing method. 
Both the forms have 36 statements each numbered 1.2-36. 
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Each pair of items should be scored simultaneously, e.g., 
item No. I of form A and No. I of form B should be scored 
simultaneously in the following manner. A score of + 2 be 
assigned to the response whether it is response of agreement or 
disagreement on form A. Then the response be compared with the 
parallel item No.I of form B and checked whether the response 
is in the same direction or is reversed. If the response is in 
the same direction, i.e., the subject agrees on both response 
of pair. He should get a score of -2 on form B. If, however, 
the response on form 'B' shows disagreement, the subject should 
get a +2 score. Thus in the first instance his score on pair 
No.l is zero (+2-2=0). In the second instance his score on pair 
No.I would be +4 (+2+2=4). If the response trend of the 
individual is reversed in fojnn A and form B both on pair of 
items nvimber 1 his score would remain in same as it is 
indicated above in both cases. This method of scoring can 
best be understood with the help of an example, there is an 
item No, X in form A which reads as follows. I feel elated 
when people praise me, in which case the item No.X in form B 
would read as follows, i.e., other person's praise or blame does 
not affect me emotionally. Now if subject gives his agreement 
on form A item he will get a score of +2, if he shows his 
disagreement with item X in B obtaining he would get again a 
score of +2, i.e., total score on the pair of item of fonn A 
and B would be a score of +4. If the second subject Z shows 
his agreement with both items he would get a +2-2=0 score because 
he would not attend a consistency of self/knowledge and by 
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agreeing with both contradictory statements he is expressing 
self contradiction. 
If the trend of response of subject is reversed, i.e., 
he gives a disagreement response with items X on foirm 'A* and 
an agreement response of item X on form 'B' he will again get 
a score of +2+2 = 4 on the item nximber X pair on form 'A' and 
'B' because on both cases he is expressing his self-consistency 
either he likes other people's praises or he dislikes, if he is 
aware of it and consistently states that he is aware of himself, 
If however, like subject 'Z' he agrees with both statements of 
item pair number I or disagrees with both statements of item 
No. I, he is expressing self contradiction he will get +2-2 = 0 
scores. 
EXAMPLES Somewhat 
Agree agree Disagree 
A. Form 'A' 
1. I feel elated when people 
praise me +2 y 
Form 'B' 
1. Other person's praise or 
blame does not affect me. +2 y 
Total Score 4 
B. Form 'A' 
1. I feel elated when people 
praise me. +2 y/ 
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Somewhat 
Agree agree Disagree 
Form 'B' 
1, Other person's praise or 
blame does not affect me. -2 y 
Total Score = 0 
C Form 'A' 
1. I feel elated when people 
praise me. +2 y 
Form 'B' 
1.Other person's praise or 
blame does not affect me, +2 y 
Total score 4 
In the above example respondents A and C show that they 
differ in personality approach but their degree of self-
awareness is same. 
The middle box representing vague agreement will be given 
a score of zero all through the scale on both forms apparently 
it seems a redundant response but actually it is not. If a 
subject gets a +2 on form 'A' and a zero on form 'B' responses 
respectively, his total score on that item pair would be +2 
which is in between +4 and zero, scores on any item pair as 
indicated in the above example. Thus the middle box indicating 
somewhat agreement providing a score of zero^ The individual's 
composite score of self-awareness scale would be the total of 
his scores on each item pair. 
An easy method of scoring of this scale would be to check 
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on 
all the responses on form A by giving a +2 score/both agreement 
and disagreement responses on these forms, and a score of zero 
on both middle box responses, then form 'B* should be scored 
by means of item comparison with the responses of form A scored 
accordingly. This method would simplify rather the complex 
procedure of scoring which has to be based on a response on 
each item pair. , The total score of the individual will be 
36 X 4 = 144 and the minimum score can be 0 but it is only a 
theoretical possibility usually the subjects' scores range 
between these two extremes; majority of them falling somewhere 
in the middle of the two extremes. 
SAMPLES AND ADMINISTRATION 
In order to test self-awareness,the self-awareness scale 
constructed by Sajida Zaidi was utilized. This test was adminis-
tered to a random sample of 100 subjects of which 47 students 
were of ST High School,Aligarh (IXE and IXB) and 53 students 
of Zakir Hussain Higher Secondary School, Aligarh (IXB and X). 
A small sample of 100 students is taken because a second 
test of assessment by others was also required to know the 
interpersonal relationship, which is not possible on a big 
sample. Because of the sociometric component of the scale 
only one class was taken as the students of one class can know 
their classmates. But as the students were not enough, the 
nximber being small, another class of same section of another 
school was taken. 
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Before the test v/as given, the written instructions were 
explained orally to the students so that they knew what they 
had to do. The test booklets were then distributed among the 
students. 
Both the forms of this scale were administered simulta-
neously and 10 minutes were allotted for its completion. The 
students were requested to respond quickly to the questions 
after which the test booklets were collected from all the 
students. 
DESCRIPTION AND RATIONALE OF SOCIOMETRIC 
TECHNIQUE EMPLOYED IN THE STUDY 
For determining interpersonal and intrapersonal relations 
and resulting evaluation of the members of the peer group of 
each other and for their ownselves the following sociometric 
technique was utilized in the study. The preliminary scale 
to employ this technique comprised of five items based on five 
human qualities which are self confidence, self regard, trust 
in others, open-mindedness and social desirability. 
The subjects on whom the test was administered were of the 
same class from whom the previous data was collected. These 
subjects were supposed to assess those friends on the above 
mentioned five human qualities who achieved high and low scores 
on the self-awareness scale and the high and low awared students 
had to assess their ownselves also (intrapersonal). Being of 
the same class, the subjects could give their.^^bi^i^^tlBf^Q^Xon 
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of those students who were highly awared of themselves and 
also those who were low in awareness. 
Just below each human quality, three boxes are provided. 
Each item has three alternative answers, i.e., agree, somewhat 
agree and disagree, which are written on top of the three 
boxes. The subjects were required to put a tick mark under the 
category depending upon his agreement or disagreement with the 
given human quality. For example, if they wanted to express 
agreement mth the quality they had to put a tick mark in the 
right hand space, if they wanted to express little agreemen-* 
in the middle box and if they wanted to express disagreement 
they had to put the tick mark in the left hand space given 
below each human quality. They were asked to indicate their 
reaction for each quality and for each boy on each quality and 
not to leave out any. 
In this technique, on the first page the necessary 
information about the subjects like name, age, sex and parent's 
profession and' income is given. This sociometric test also 
provides the subject with clear instructions written in simple 
language for their clear understanding and comprehension. 
II^ STRUCTIOtlS yourself and 
1 This scale consists of human qualities. You have to asses^your 
friend whose names are provided to you on these qualities. Try 
to be objective as far as possible and give your opinion about 
each ofte of them. 
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2 Just below each human quality there are three boxeS/ on top 
of each box is written agree, somewhat agree and disagree. 
Indicate your opinion by putting a tick mark ( /) in the 
middle box only when you are sure that neither you fully 
agree nor fully disagree. Try to use the middle box as 
sparingly as you can. 
3 You must give your opinion regarding each individual on each 
of these qualities. 
4 You answers will be kept confidential. Do not hesitate in 
giving your opinion. 
5 Do your work speedily,do not discuss with others. If is your 
opinion which is valuable for us. 
Its not a full fledged test but just a technique employed 
for the purpose of this study, to find out how the low awared and 
high awared students assess their ownselves and how they are 
assessed by others, therefore, the question of reliability and 
validity does not occur. We have considered this technique 
as appropriate for this study and the human qualities selected 
for this technique have a relevance for apparently related 
qualities on the self awareness scale. 
TIME LIMIT 
This test was not time bound, but the subjects were asked 
to complete their work as fast as they could. 
SCORING SYSTEM 
The responses of this test were received on a three point 
scale. Each point of the scale represents different degrees of 
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interpersonal and intrapersonal relationship, with the two 
extreme answers 'agree' and 'disagree* through a central 
•somewhat agree', Each response under the category of 'agree' 
was assigned a value of 2, under the category of 'somewhat 
agree' a value of 1 and under the category of disagree a value 
of zero was given. 
Somewhat 
SAI4PLES Agree agree Disagree 
1 Self confidence ... 2 / 
2 Self regard ... 0 / 
3 Trust in others . . . I s / 
T o t a l . . . 3 
Total scores earned by an individual were the summation 
scoring of all values. Hypothetically speaking the maximtim 
possible total scores of an individual on interpersonal 
perception could be 104 and minimum 0 in Zakir Hussain School 
in which the number of students was 53,(class IX and X) whereas 
concomitant scores would be 92 and 0 in S.T. School, nximber of 
students being 47 classdXE and IXB),after excluding the scores 
of the individuals own assessment. 
SAMPLE AND ADMINISTRATION OF THE 
SOCIOMETRIC TECHNIQUE 
To know the interpersonal and intrapersonal relationship 
a sociometric technique was utilized. This test was administered 
on a sample of same 100 students from whom the other data was 
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collected. 47 students were of S.T. High School, Aligarh, 
Section (IXE and IXB) and 53 students of Zakir Hussain Higher 
Secondary School, Ali^arh, Section (IXB and X). 
To know the assessment of others (Interpersonal) and 
assessment of ones ownself (Intrapersonal), a list of names 
was given to the subjects. This list consisted in a mixed 
manner the names of two groups of students, one group which had 
high self-awareness and the other which was low in self-awareness, 
These two groups were formed on the basis of the self-awareness 
scale and was calculated by taking ISD above mean and ISD below 
mean. As a result of this there were 7 students with high scores 
or high self-awareness and 6 with low scores or low self aware-
ness on the self-awareness scale. Coincidently the same number 
was in S.T. School out of the total nximber of 47 students. 
The technique was administered school-wise by the inves-
tigator because only those students could give their assessment 
who knew the±r classmates. The list of names of the students 
was given in a mixed manner not indicating that they are high 
or low self awared people in order not to create a hallow 
affect on the opinion of the members of the class. 
In Zakir Hussain Higher Secondary School since the number 
of students was 53, therefore, only 52 assessments were taken, 
that is excluding the individual himself (53-1) who was on the 
list and who had made his own assessment (Intrapersonal). In 
this way all the 7 students with high awareness and 6 with low 
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awareness were assessed by the 52 of their classmates and 
simultaneously they made their own assessments too. In S.T. 
High School the n\Mnber of students was 47, therefore, only 45 
assements were taken on both high and lov/ awared groups 
excluding the individual himself (47-1) who had made his own 
assessment. The middle group was ignored because the inves-
tigator wanted to know the relationship only between self-
awareness (both high and low) and others assessment of them 
about certain personality traits which could possibly have 
some correlation with self-awareness. 
Before the test was given, the written instructions on the 
first page were explained to the students to enable them to 
know what they have to do. After the required explanation 
the test booklets were given to the students. 
There was no time limit, but the students were asked to 
do their work as fast as they could and not to waste time. 
The booklets were collected from all the students as soon as 
they finished their work. 
Chapter 4 
ANALYSIS OP DATA, RESULTS AND DISCUSSION 
The data gathered from the sample of the study was 
organised and tabulated to facilitate application of appro-
priate statistical technique for purpose of its analysis. 
Various analyses carried out in response to the requirement 
of the hypothesis are presented in the following chapter 
together with the result of the test of hypotheses of the 
study. 
The raw scores obtained by the multidimensional inventory 
of self-awareness and the sociometric technique of inter-
personal and intrapersonal perception were subjected to the 
following statistical treatment: 
1 The high and low self-awared groups were identified on 
the basis of ISD above and ISD below the mean scores of 
the self-awareness test. 
2 The means and standard deviations of each individual of 
high and low groups were calculated. 
3 The combined mean and SD of the interperception scores 
of the two groups were calculated. 
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4 The combined mean and standard deviations of the 
intraperception scores of the two groups were calculated. 
5 't' test was applied in order to ascertain the signi-
ficance of difference between : 
a) High and low self awared students on intrapersonal 
perception. 
b) High and low self-awared students on interpersonal 
perception. 
c) High self awared students on interpersonal perception 
and intrapersonal perception. 
d) Low self awared students on interpersonal perception 
and intrapersonal perception. 
The above statistical treatment is shown in the following 
pages: 
Presentation of Data 
Self-awareness Scores - Self-awareness score is obtained from 
the two schools with the help of a multidimensional inventory 
of self-awareness. The means SDs and range of self-awareness 
of both the schools separately and combined are given in the 
following table: 
TABLE I 
School students ^^"5® Mean Median Mode S.D. 
S.T.High School 47 30-92 66.85 67.35 68.35 13.23 
53 30-100 62.90 63.63 65.09 14.12 Zakir Hussain School 
Combined 100 30-100 64.76 65.71 67.61 13.71 
5t> 'lo Vc* io 7o ?c *HT> («£. 
COO^tS 
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A glance over Table I shows that scores of self-awareness 
in S.T. High School are ranged from 30 to 90. The mean, 
median and mode values are 66.85/ 67.35 and 68.35 respectively, 
which are not far apart from each other. Therefore, we can 
say that the scores of self-awareness of S.T. High School are 
normally distributed. The fact can also be seen from the 
frequency polygon or histogram of the self awareness scores. 
The range of self-awareness scores of Zakir Hussain School 
is 30 to 100 that is the lowest score of self-awareness of this 
school is 30 and the highest score is 100. The mean, median 
and mode values are 62.90, 63.63, and 65.09, respectively, 
which are almost similar to each other. Thus the scores of self 
awareness of this school are also normally distributed which 
can be also seen from the frequency polygon or histogram of the 
self awareness scores of this school. 
A comparison of the two schools shows that there is a 
high degree of similarity between the range, mean and standard 
deviation, and as there is not much difference, the population 
of both the schools may very well be pooled into the whole, 
i.e., the total. 
The combined range of both the schools is 30 to 100, i.e., 
the lowest score is 30 and the highest 100. When combined 
the mean, median and mode values are 64.76, 65.71 and 67.61, 
respectively. This again shows that these values are not far 
apart from each other, therefore, the distribution of self 
i l l «4o S^ * o 70 9e tfc «>& ><o 
b C O R es 
SCOdB^ OF THE IJH-OL& SftMPL£ 
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awareness scores, while taking both the schools at a time may 
be considered to be normally distributed scores. This fact can 
also be seen from the frequency polygon or histogram of the 
self-awareness scores. 
Prom the above discussion it can very well be inferred that 
self awareness is a trait which is normally distributed among 
the individuals. It also implies that the scores are normally 
distributed and the data satisfied the assvimption of normal 
distribution required for parametric statistics. 
After verifying the fact that scores of self-awarenass are 
normally distributed t-test was applied in order to test the 
significance of difference between means of the two groups, and 
prove the hypotheses framed in Chapter I. 
In the following tables comparison of these groups are 
given individually. 
A. Comparison between low and high self-awared groups 
on Intrapersonal perception scores. 
To find out the comparison between low and high awared 
groups on intrapersonal perception t-test is applied. Table II 
describes the statistics of the t-values of these groups. 
The results of the table II indicate that the mean of high 
self-awared group is slightly higher than that of low self-
awared group on intrapersonal perception. But when the statistical 
significance of difference between means, i.e., t-value is 
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calculated it comes out to be 0.73 which is not significant at 
11 degree of freedom. 
TABLE II 
Showing significance of difference between high 
and low self-awared groups on Intrapersonal 
perception 
Self-awared ^. „^^„ „ ^  Mean f^f"^^^? 
groups ^ "^^" ^•^- difference Jl^'^'' °^ ^ 
^ ^ difference 
High 12 8.7 0.94 ^^^^ ^^^^ ^^^3^ 
Low 12 8.4 1.11 
* Not significant. 
The results of the above table implicate that low and high 
self-awared groups do not differ in their intrapersonal 
perception. In other words there is fio difference in self-
assessments by both the groups. Therefore, hypothesis No. 1 
is rejected. 
B. Comparison between low and high self-awared 
groups on interpersonal perception scores. 
In order to know the comparison between low and high self-
awared groups on interpersonal perception t-test is applied. 
Table III describes the statistics of t-values of these groups. 
As seen in table III, the mean of low self-awared group is 
slightly more than that of high self awared group on inter-
personal perception. But when the statistical significance of 
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difference between means, i.e., t value is calculated it comes 
out to be 0.17 which is not significant at 11 degree of 
freedom. 
TABLE III 
Significance of difference between high and low groups 
On interpersonal perception. 
Self pjean Standard 
awared ^ ^^^„ S ^^^^^ error of t 
groups difference 
High 
Low 
N 
12 
12 
Mean 
5, 
5, 
.70 
.87 
S .D. 
2 . 2 5 
2 .46 
Mean 
e r r o r 
.17 .96 0.17* 
* Not significant. 
T^e above results thus indicate that low and high self 
awared groups do not differ in their interpersonal perception, 
i.e., assessment made by others on these two groups is same, 
and thus hypothesis no. 2 is also rejected. 
C. Comparison of high group between interpersonal 
and intrapersonal perception scores. 
To find out the comparison of high group between inter-
personal and intrapersonal perceptions t-test is applied. Table 
IV d^sccibes the statistics of t value of this group. 
Table IV shows the mean of intrapersonal perception 8.7 
and that of interpersonal perception 5.70.for the high self-
awared group. In comparisori there is high difference in the 
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means. When statistical difference between means, i.e., t-
value is calculated it is 4.285 which is very significant at 
0.01 level of significance. 
TABLE IV 
Showing significance of difference between 
intrapersonal and interpersonal perceo-
tion of High-awared group. 
High self-
awared 
group 
N Mean S.D. Mean error 
Standard 
error of 
difference 
Intrapersonal 
perception 
I n terpers on al 
perception 
12 8.7 0.94 
12 5.70 2.25 
.7 4.285* 
* Significant at 0.01 level. 
Therefore it can very safely be concluded by the result 
of Table IV that there is significant difference between 
inter- and intra-personal perception of high self awared group, 
i.e., assessment of high self awared persons of their ownselves 
is much more than what they are assessed by others. Therefore, 
hypothesis no. 3 is accepted. 
D. Comparison between intrapersonal and interpersonal 
perception scores of low self-awared group. 
To know the comparison between intrapersonal and inter-
personal perception of low self awared group, t-test is applied. 
Table V describes the statistics of t-value of this group. 
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TABLE V 
Showing significance of difference between intra-
personal and interpersonal perceptions of low 
self-awared group. 
________ Standard 
awared „ fj,^^„ a n -^i 4:*:^v.^«-^« error of t 
N Mean S.D. difference r,, r-r-group difference 
Interpersonal ^^ 3 ^Q ^^^^ 
Perception 2.63 .77 3.415* 
Intrapersonal ^^^ 5^3^ 2.46 
perception 
* Significant at 0.01 level. 
The above results of table V show much difference in means 
of intrapersonal and interpersonal perception of the low self-
awared group. But when the statistical significance of diffe-
rence between mean, i.e., t-value, is calculated, it comes out 
to be 3.415 which is very significant at 0.01 level of significance. 
The examination of the above result shows that there is 
significant difference between inter- and intra-personal 
perception of the low self awared group , i.e., assessment of 
self is much more than the assessment made by others. Therefore 
hypothesis No. 4 is accepted. 
DISCUSSION OF RESULTS 
Prom the above statistical analysis, the results of the 
present study can be summed up as: 
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(1) There is no significant difference between low and high 
self awared groups on iotrapersonal perceptions (Table II). 
(2) There is no significant difference between low and high 
self awared group on interpersonal perception (Table III). 
(3) There is significant difference between intra- and inter-
personal perception of the high self awared group 
(Table IV). 
(4) There is significant difference between Intra- and Inter-
personal perceptions of low self-awared group (T^ble V). 
The first results of the present study reveal that both the 
high and low self awared individuals do not differ much in 
their self assessment. Here we have the individual as seen by 
the individual irrespective of how others see him. Self-
evaluation in terms of social attitude with regard to one's own 
personality traits received considerable attention by both the 
low and high self-awared groups. This is because at this stage 
of adolescence all individuals tend to be more general and 
inclusive in describing what they regard as their good points. 
All want to rank themselves first, and no one is ready to accept 
their lacks and limitations. Effect of subjectivity is not 
eliminated at this age. The traits such as self-regard, self-
confidence, openmindedness, etc., on which both the low and 
high awared individuals had to rate themselves are closer to 
the inner self, and were observed subjectively, by all the 
individuals as all adolescents are apt to incorporate positive 
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facts about themselves more readily and that they tend to 
assess highly thier more positive qualities. 
Another finding of the study reveals that low and high 
self awared individuals do not differ in their interpersonal 
perceptions. In other words assessment of others on both high 
awared and low-awared individuals had no significant difference. 
From this discussion follow that the identity of a person and 
his behaviour towards others is central in determining the 
self image that he presents. Therefore, as all the individuals 
(high and low self-awared) behaved in a somewhat similar manner 
and their social behaviour was not different, therefore, the 
judgement of others also did not differ between the two. 
Another reason for no difference between the low awared 
an 
and high awared by others is that awareness is/internal feeling 
and it is not necessarily related to the perception of the 
individual by others. The other individuals assess a person 
not on the basis of what he internally feels but what his 
outward actual behaviour is. It is indeed not surprising if 
the perception by others of low and high self awared groups 
has not brought out any significant difference. It is commonly 
known psychological phenomena that attitudes,feelings and 
beliefs are generally at variance with overt behaviour of the 
individual. 
The third and fourth findings of the study confirms 
the third and fourth hypotheses that is, there is significant 
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difference between the intrapersonal and interpersonal perceptions 
of both high and low self-awared individuals. This fact is 
important in demonstrating that self rating of both high and low 
awared individuals is not correlated/ with the ratings of them 
by others. The results do not demonstrate a sound casual 
connection between others view towards then, and their self-
evaluation. An explanation for this difference is that indi-
viduals at this age tend to be more subjective than objective 
in their self-assessments, that is adolescents do not see 
themselves as they are seen by others, or in terms of their 
attitudes towards others. This again can be supported by the 
fact that because of the rapid changes physical and physiolo-
gical with which the adolescents find difficult to adjust, 
results in an imbalanced emotional state and their self-
perception gets biased. Both high awared and low awared 
individuals undergo the same changes from within and from the 
environment. Moreover, low self awared individuals find 
false sense of satisfaction by rating themselves high and 
appraising themselves high. Although they are not as aware as 
the high awared individuals but they therefore also possess 
the qualityKpf subjectivity. All individuals at this age 
like to incorporate good qualities, therefore, there is the 
element of subjectivity which makes self evaluation or intra-
personal perception greater than the interpersonal perception. 
Another such difference can be that a person who does not know 
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himself fully may not wish to admit to himself that others 
have positive attributes. To acknowledge other's superiority 
is to suffer through social comparison, to see them as 
inferior is to boost one's self-esteem. Through biased 
scanning one can always find shortcomings in others and in 
this way show himself that he is really not so bad after all. 
Suggestions for Further Study 
The present investigation made a modest attempt to study 
the relationship of self-awareness on the one hand* and 
intraperception and interperception of adolescents on the 
other. This area appears to be pregnated with a nximber of 
possibilities for further research. A few problems that 
sprang up as the study was in progress are mentioned below 
in the hope that their study would lead to increased insight 
into the area of psychology of perception. 
1. An investigation into the relationship of selected 
personality variables with pupils of high and low 
self-awareness. 
I 
2. A study of effect of self-awareness on adolescents 
academic achievement and sociometric status. 
3. A study of relationship of environmental factors on 
development of self-awareness among adolescent students 
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4, A comparative study of boys and girls in regard to 
their inter- and intra-perception. 
5. A study of inter- and intra-perception in relation 
to divergent thinking abilities of the high school 
students. 
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62 
98 
70 
62 
70 
48 
52 
11 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
60 
74 
92 
78 
76 
56 
86 
60 
64 
70 
56 
68 
78 
52 
60 
56 
88 
60 
58 
66 
72 
74 
76 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
43 
44 
45 
46 
47 
62 
72 
74 
86 
60 
68 
60 
68 
30 
84 
82 
56 
78 
88 
64 
74 
50 
60 
52 
30 
66 
44 
62 
64 
Scores of High Scores of Low 
awareness or awareness or 
ISD above mean ISD Below Mean 
100 30 
78 42 
82 44 
78 44 
78 40 
80 36 
98 52 
86 30 
88 50 
86 52 
84 30 
82 44 
88 
92 
HIGH SELP-AWARED 
Scores of Scores of 
Interpersonal Intrapersonal 
Perception Perception 
9 308 
8 314 
9 252 
8 268 
7 295 
10 231 
9 294 
10 321 
8 304 
8 281 
10 250 
9 273 
8 262 
8 272 
LOW SELF-AWARiSD 
10 303 
8 268 
8 271 
9 278 
7 246 
8 297 
9 317 
10 237 
7 234 
8 351 
9 287 
10 356 
Name 
Age Sex 
Parent's Profession & Income 
INSTRUCTIONS 
1 This scale consists of human qualities. You have to 
assess yourself and your friend whose names are provided 
to you on these qualities. Try to be objective as far 
as possible and give your opinion about each one of them. 
2 Just below each hxoman quality there are three boxes, on 
top of each box is written agree, somewhat agree and dis-
agree. Indicate your opinion by putting a tick mark ( /) 
in the relevant box. Put a tick mark in the middle box 
only when you are sure that neither you fully agree nor 
fully disagree. Try to use the middle box as sparingly 
as you can. 
3 You must give your opinion regarding each individual on 
each of these-qualities. 
4 Your answers will be kept confidential. Do not hesitate 
in giving your opinion. 
5 Do your work speadily, do not discuss with others. It 
is your opinion which is valuable for us. 
A = Agree 
SA = Somewhat Agree 
D = Disagree 
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